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Interprofessional  Education
Attitudes Towards Shared Learning of Trainee 
Dental Technicians and Undergraduate 
Dental Students
Michael G. Reeson, BA (Hons), MA, PhD; Caroline Walker-Gleaves, BSc, MA, PGCE, 
EdD; Ian Ellis, BDS
Abstract:  The  challenges  of  health  care  are  increasingly  complex  and  subject  to  frequent  change.  Meeting  these  demands  requires  
that  health  professionals  work  in  partnership  with  each  other  and  the  patient.  One  way  of  contributing  to  this  is  for  students  to  
learn  together.  However,  effective  teamwork  requires  an  education  system  that  helps  to  foster  understanding  among  all  those  
entering  the  health  workforce.  The  purpose  of  this  study  was  to  investigate  the  attitudes  towards  shared  learning  of  undergraduate  
GHQWDOVWXGHQWVDQGWUDLQHHGHQWDOWHFKQLFLDQVLQDXQLYHUVLW\GHQWDOVFKRROKRVSLWDOLQWKH8QLWHG.LQJGRP7ZHQW\¿YHWUDLQHH
GHQWDOWHFKQLFLDQVDQGXQGHUJUDGXDWHGHQWDOVWXGHQWVWRRNSDUWLQWKHVWXG\RYHU¿YHDFDGHPLF\HDUV'DWDZHUHFROOHFWHG
using  structured  questionnaires.  A  100%  response  rate  was  achieved  from  the  questionnaires.  The  results  indicated  the  majority  
RIVWXGHQWVUHFRJQL]HGWKHEHQH¿WVRIVKDUHGOHDUQLQJDQGYLHZHGWKHDFTXLVLWLRQRIWHDPZRUNLQJVNLOOVDVXVHIXOIRUWKHLUIXWXUH
ZRUNLQJOLYHVEHQH¿FLDOWRWKHFDUHRIWKHLUSDWLHQWVDQGOLNHO\WRHQKDQFHSURIHVVLRQDOZRUNLQJUHODWLRQVKLSV7KHVWXG\DOVR
found  a  positive  association  of  being  valued  as  an  individual  in  the  dental  team  by  all  student  groups.  Future  dental  curricula  
should  provide  opportunities  to  develop  effective  communication  between  these  two  groups  and  encourage  teamworking  oppor-­
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The   importance   of   shared   learning   among  health  professionals  is  a  central  theme  in  the  United  Kingdom  government’s   health   and  
social  care  policy.1DWLRQDOO\WKHSURPRWLRQRIVXFK
learning  at  all  levels  is  a  key  government  strategy  to  
improve  communication  and  collaborative  working  
to  enhance  quality  care  for  all  service  users.:LWK
regard  to  dental  education  in  the  United  Kingdom,  
WKH*HQHUDO'HQWDO&RXQFLO LV DOVR FRPPLWWHG WR
the   development   of   teamworking   to   improve   col-­
laboration  and  foster  a  better  understanding  of  one  
another’s  role  than  has  previously  been  the  case.,Q
the  8QLWHG6WDWHV WKH$PHULFDQ'HQWDO(GXFDWLRQ
$VVRFLDWLRQ$'($DFNQRZOHGJHVWKHLPSRUWDQFH
of  collaborative  education   in  dental  schools.  A  re-­
FHQW$'($VWXG\JURXS UHFRPPHQGHG WKDWGHQWDO
HGXFDWLRQ VKRXOG SURPRWH ³HI¿FLHQW DQG TXDOLW\
oral  health  care  for  both  prevention  and  treatment  of  
oral  disease”  and  suggests  this  can  best  be  achieved  
“when  members  of  the  oral  health  care  team  work  
WRJHWKHUFROODERUDWLYHO\´ S ,QGHHG VRPH
recommendations  in  the  study  group  report  suggest  
that  much  greater  attention  should  be  paid  by  dental  
schools  to  develop  team  competencies  for  dentists  
and  allied  dental  professionals.  One  way  of  contribut-­
ing  to  this  is  for  students  to  learn  together.  However,  
whilst  there  is  little  dispute  in  the  literature  of  health  
professions  education   that   interventions  should  be  
grounded  in  as  much  teamwork  and  collaboration  as  
SRVVLEOHPRVWKHDOWKFDUHHGXFDWLRQSDUWLFXODUO\LQ
WKHSUHUHJLVWUDWLRQXQLYHUVLW\RUFODVVURRPVHWWLQJ
remains   uniprofessional,  with   students   in   a   single  
health  profession  learning  together  rather  than  with  
or  alongside  students  from  other  health  professions.5
96 Journal of Dental Education ! Volume 79, Number 1
6KDUHGOHDUQLQJZLWKWKHDLPRIHOHYDWLQJWKH
longer  term  impact  on  teamworking  is  clearly  impor-­
tant.  However,  most  predoctoral  dental  education  is  
delivered  independently  to  dental  care  professional  
training  even  if  some  of  these  programs  are  delivered  
within  the  same  establishment.  As  a  result,  this  may  
require  dental  schools  to  devise  innovative  mecha-­
nisms  through  which  such  experience  can  be  gained.  
The  aim  of  this  study  was  to  explore  the  attitudes  of  
both   trainee   dental   technicians   and  undergraduate  
dental  students  towards  such  shared  learning.  
Methods
(WKLFDO DSSURYDO IRU WKH VWXG\ZDV JUDQWHG
E\ WKH5HVHDUFK(WKLFV&RPPLWWHH RI7KH'HQWDO
+RVSLWDO1HZFDVWOHXSRQ7\QH8QLWHG.LQJGRP
and   informed   consent  was   granted   by   the   partici-­
pants.  The  shared  learning  exercise  took  place  in  the  
1HZFDVWOH XSRQ7\QH'HQWDO+RVSLWDO8QLYHUVLW\
'HQWDO6FKRRO DQG LQYROYHG¿YH FRKRUWV RI WKLUG
\HDU WUDLQHHGHQWDO WHFKQLFLDQVDQG¿YHFRKRUWVRI
third-­  and  fourth-­year  undergraduate  dental  students  
working  together  to  provide  both  complete  and  partial  
dentures   for  patients  currently   receiving   treatment  
in  the  hospital.  One  trainee  dental  technician  linked  
with   two   third-­year  dental   students   in   the   fabrica-­
tion  of  removable  complete  dentures  for  a  patient,  
and   each   fourth-­year   dental   student   linked  with   a  





:KLOH WKH XQLSURIHVVLRQDO FRQWH[W LV DQ LP-­
portant  arena  in  which  learners  develop  knowledge,  
skills,  and  behaviors  relating  to  their  own  and  other  
professional   groups,   it   does   not   educate   students  
in  the  minutiae  of  social  and  relational  interactions  
that  underpin,  but  are  often  viewed  as  peripheral  to,  
professional  working  practices.6  However,  previous  
research  has  mostly  involved  nursing,  medical,  and  
associated  professionals  and  students,  with  few  stud-­
ies  of  dental  students  and  particularly  in  which  their  
learning  occurs  with  allied  dental  professionals.  
Although  these  studies  report  a  positive  outcome  to  
shared  learning  with  dental  students  and  allied  dental  
professionals,  many  of  these  also  identify  a  funda-­
mental  lack  of  knowledge  with  regard  to  team  roles,  
UHVSRQVLELOLWLHVDQGH[SHULHQFH,QRQHVWXG\WKHUROH
of  the  dental  technician  was  perceived  as  “outside”  
the  dental  team  due  to  lack  of  patient  interaction.10  
One  way   to   develop   a  model   for   change   in  
dental  education  and   to  engage   the  broader  dental  
team  is  to  plan  opportunities  for  shared  learning.  A  
PRVW VLJQL¿FDQW UDWLRQDOH   for   shared   learning   con-­
cerns   its   ability   to   overturn   persisting   stereotypes  
within  professional  cultures  during  the  early  stages  
of  training,  which  would  otherwise  be  highly  resis-­
WDQW WRPRGL¿FDWLRQRQFHFRPPXQLWLHVRISUDFWLFH
are  fully  formed.6WDQGLQJEHKLQGWKLVSURFHVVLV
&RQWDFW7KHRU\16  According  to  this  theory,  interac-­
tion  between  members  of  different  groups  under  a  
controlled  set  of  conditions  can  lead  to  a  reduction  
in  prejudice.175HÀHFWLRQRQWKHUROHDQGLPSRUWDQFH
of  others  leads  to  better  understanding  and  a  more  
reinforced   acquaintance,  which,   in   turn,   reduces  
prejudice   and  breaks   stereotypes,   thus   facilitating  
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Figure 1. Diagrammatic representation of students involved in the shared learning experience








of  the  100  respondents,  75  said  they  had  no  previous  





were  asked  to  identify  their  level  of  agreement  with  a  
range  of  statements  about  teamworking  skills.  There  
was  agreement/strong  agreement  by  most  of  the  re-­
VSRQGHQWVZLWKWKHVWDWHPHQWVZLWKOHVVWKDQ
indicating  disagreement  with  or  being  unsure  about  
WKHVWDWHPHQW7DEOH7KRVHUHVSRQGHQWVZKRFKRVH
unsure  or  disagree  showed  a  difference  in  opinion  
with  regard  to  not  understanding  each  other’s  role.  
This  lack  of  understanding  resulted  in  issues  relat-­
ing  to  communication,  such  as  the  ability  to  share  
knowledge  with  other  team  members,  making  them  
feel  less  motivated  and  productive  as  a  team  and  that  
they  had  gained  little  from  the  exercise.  
The  students  were  then  asked  whether  they  felt  
they  were  valued  as  part  of  their  team  or  felt  like  an  
RXWVLGHU2XWRIUHVSRQGHQWVLQGLFDWHGIHHO-­
LQJWKH\ZHUHYDOXHGDVSDUWRIWKHLUWHDPDQGIHOW
they  were  outsiders.  The  students  were  also  asked  to  
VWXG\SDUWLFLSDWHGIRURQHGD\HDFKZHHN2FWREHU
WKURXJKWR$SULORYHU¿YHDFDGHPLF\HDUV
To  assess  the  participants’  attitudes  toward  the  





to  positive  thinking  and  respect  for  other  health  care  
professionals,  role  understanding,  improved  commu-­
nication  among  team  members  and  with  patients,  and  
the  importance  of  team  skills.  As  well  as  concepts  that  
WKH5,3/6PHDVXUHVLWZDVRXULQWHQWLRQWRDVVHVV
KRZFRQ¿GHQWERWKJURXSVRIVWXGHQWVZHUHLQWHUPV
of  their  own  professional  esteem.  The  questionnaire  
was  piloted  to  ensure  clarity  with  a  small  number  of  
trainee  dental  technicians  and  undergraduate  dental  
students  who  had  previously  been  involved  in  a  pe-­
riod  of  shared  learning.  The  questionnaire  included  
sections  covering  the  following  areas:  demographic  
characteristics  of  respondents,  their  prior  experience  
in   teamworking,   teamworking  skills,  collaborative  
teamworking,  and  perceived  barriers  to  and  sugges-­
tions  for  more  effective  teamwork.
A  copy  of  the  research  questionnaire  was  given  
to  each  student  with  a  brief  explanation  of  the  purpose  
for  the  research.  The  students  were  asked  to  complete  
their  questionnaires  at  the  end  of  the  shared  learn-­
LQJH[HUFLVH,QLWLDOTXHVWLRQQDLUHVZHUHGLVWULEXWHG
LQ$SULO  DQG WKH¿QDO FRKRUW RI VWXGHQWV WR
FRPSOHWH WKHTXHVWLRQQDLUHZDV LQ$SULO$OO
questionnaires  were   answered   anonymously.  The  
responses  were   entered   into   tables.  Analysis  was  
mostly  restricted  to  descriptive  statistics  with  some  
Table 1. Students’ agreement with survey statements about shared learning experience (N=100)
   Strongly     Strongly 
Statement Disagree Disagree Unsure Agree Agree
 1. I think that as a team we worked to a high standard. 0 0 1 50 49
 2. Members of the team were respectful of each other’s professional expertise.  0 1 1 39 59
 3. Members of the team communicated well with each other. 0 0 6 52 42
 4. Members of the team had a good understanding of each other’s role. 0 3 9 59 29
 5. I gained a great deal of relevant knowledge from other team members. 0 0 8 51 41
 6. My teamworking skills improved from being part of the team. 0 1 8 59 32
 7. I generally liked the members in the team. 0 0 1 31 68
 8. I felt I was part of an effective team. 0 1 6 47 46
 9. As a group, we were strongly motivated and productive. 0 0 7 52 41
 10. I would like to work with my team again in the future. 0 3 2 39 56
 11. I have learned more about working in an intraprofessional team. 0 1 3 55 41
 12. As a group, we worked as an effective team. 0 0 5 56 39
98 Journal of Dental Education ! Volume 79, Number 1
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7KLVDUWLFOHUHSRUWVWKH¿QGLQJVRIDVXUYH\RI
attitudes  towards  shared  learning  involving  under-­
graduate  dental  students  and  trainee  dental   techni-­
FLDQV7KHH[WHUQDOYDOLGLW\RIWKH¿QGLQJVLVOLPLWHG
to  the  trainee  dental  technicians  and  undergraduate  
dental   students   in   the   hospital/university   dental  
VFKRROZKHUHWKHVWXG\WRRNSODFH,WLVDOVRLPSRU-­
tant  to  acknowledge  the  comparatively  small  sample  
size  with   regard   to   the  dental   technician   students,  
ZLWKRQO\WDNLQJSDUWRYHUWKH¿YH\HDUSHULRG
+RZHYHULWVKRXOGDOVREHQRWHGWKDWRQO\¿YHVWX-­
dents  are  recruited  to  the  dental  technology  program  
HDFK\HDU,WZDVDOVRQRWSRVVLEOHWRFRPSDUHWKH
characteristics  of   respondents  who  had  previously  
experienced  working  as  part  of  a  multidisciplinary  
WHDPZLWKWKRVHZKRKDGQRW,QVSLWHRI
these  limitations,  the  study  provides  valuable  insight  
into  the  views  of  students  regarding  shared  learning.  
Furthermore,  the  response  rate  to  the  questionnaire  
ZDVKLJKZLWKDOOVWXGHQWVUHVSRQGLQJUHVSRQVH
UDWHRI
The  study  found  agreement/strong  agreement  




ments  that  asked  whether  members  of  the  team  had  a  
good  understanding  of  each  other’s  role  and  whether  
their  teamworking  skills  and  knowledge  gained  from  
other  members  of  their  team  had  improved,  enabling  
them  to  be  productive  and  work  as  an  effective  team.  
3UHYLRXV VWXGLHVKDYH VKRZQ WKDW HIIHFWLYH VKDUHG
learning  can  be  undermined  by  a  lack  of  understand-­
ing  of  one  another’s  roles,  limited  communication,  
and  poorly  coordinated  teamwork.  However,  such  
barriers   can   be   overcome,   and   students   can   share  
these   differences   and   use   them   constructively   in  
their  learning.,WLVWKHZLOOLQJQHVVRIDSURIHVVLRQDO
to   learn   about   other   professional   roles   that   leads  
to  a  broadening  and  enrichment  of   the  knowledge  
required  to  collaborate  with  other  team  members  in  
providing  effective  health  care.,WLVDOVRLPSRUWDQW
to  understand  that  the  principles  of  shared  learning  
should  encourage  students  not  only  to  learn  with  one  
another  but  also  from  and  about  one  another.  
Our  study  also  indicated  that  learning  together  
had  the  potential  to  facilitate  more  positive  attitudes  






helped   each   other   understand  what  was   possible  
both   clinically   and   technically   to   achieve   the  best  
UHVXOW´³*UHDWHUXQGHUVWDQGLQJRIERWKWKHFOLQLFDO
DQGODERUDWRU\SURFHVVHV´³/HDUQWQHZWHFKQLTXHV





asked  to  rate  the  extent  to  which  the  shared  learning  
exercise  had  helped  their  teamworking  skills.  Among  
WKHVHVWXGHQWVFKRVHLQGLFDWLQJWKHH[SH-­
rience  had   improved   their   teamworking  skills;;   the  
UHPDLQLQJFKRVHDVFRUHRIRUEHORZ:LWK
regard   to  whether   the  exercise  had  improved  their  




VWXGHQWV LQGLFDWHG D VFRUH RI ZLWK RQO\ 
FKRRVLQJRUEHORZ1H[WWKHVWXGHQWVZHUHDVNHG
WRUDWHWKHLUOHYHOVRIFRQ¿GHQFHDERXWZRUNLQJDV






Finally,   the  students  were  asked  to  comment  
about  barriers  to  teamwork  in  a  clinical/laboratory  
setting  and  what  changes  could  be  made  to  prepare  
them  more  effectively  for  collaborative  teamworking.  
Their  comments  on  barriers  to  effective  teamwork  
LQFOXGHG WKH IROORZLQJ ³'LIILFXOW\ LQWHUSUHWLQJ
SDWLHQWV¶ UHTXHVWV´ ³/DFN RI NQRZOHGJH RI RWKHU
PHPEHUV RI WKH WHDP´ ³'LG QRW OLNH WR FULWLFL]H
ODERUDWRU\ZRUN´³1RWVXUHZKRVKRXOGEHGRLQJ
ZKDW´ DQG ³'LIIHULQJ RSLQLRQVLGHDV FRXOG FDXVH
FRQÀLFW´7KHLU FRPPHQWV RQ FKDQJHV WR SUHSDUH
them  more   effectively   for   teamwork   included   the  
following:  “More   information  about  what  was  ex-­
pected  of  one  another”;;  “Observing  more  at  an  earlier  
stage”;;  “More  laboratory  time/knowledge  would  be  
helpful”;;  “More  knowledge  of  what  each  other  does”;;  
DQG³,QWURGXFWRU\VHVVLRQ´
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portunity  to  develop  their  own  professional  role:  for  
example,  the  trainee  dental  technicians  became  more  
involved  in  the  care  of  the  patient,  and  both  groups  
learned  about  the  other  profession  and  how  to  work  
as  part  of  a   team.  Therefore,  our  study  may  assist  
future  developments  in  institutions  considering  use  
of  shared  learning.  
6XFK VKDUHG OHDUQLQJPLJKW FRQVLGHUZKLFK
year  groups  should  be  linked,  when  is  the  best  time  
for  such  linkage,  and  for  how  long  a  period  of  time  
should  it  be  carried  out.  This  type  of  shared  learning  
FRXOGDOVREHQH¿WRWKHUDOOLHGRUDOKHDOWKFDUHSURIHV-­
sionals,   such  as  dental  hygiene  or  dental   assisting  
VWXGHQWV,WLVLPSRUWDQWWKDWGHQWDOHGXFDWRUVOHDUQ
more  about  and  then  engage  in  debate  on  the  potential  
and  value  of   shared   learning   for   their   institutions.  
&RQVHTXHQWO\ WKH WLPLQJ OHDUQLQJPHWKRGV DQG
length  of  the  program  should  be  adapted  according  to  
WKHVSHFL¿FQHHGVRIVWXGHQWV)XUWKHUFRQVLGHUDWLRQ
needs  to  be  given  to  the  format  of  such  collaboration,  
its  timing  and  place  in  the  dental  curriculum,  and  the  
degree   to  which   it  becomes  a   regular  and   integral  
part  of  the  program.  
Conclusion
:LWKLQWKHOLPLWDWLRQVRIWKLVVWXG\DQGEDVHG
on   the  views  of   the   trainee  dental   technicians  and  
undergraduate  dental  students  who  took  part  in  it,  the  
¿QGLQJVSURYLGHDQLQVLJKWLQWRWKHDWWLWXGHVRIERWK
groups  of  students  as  they  endeavor  to  participate  in  
shared  learning.  The  study  found  that  both   trainee  
dental  technicians  and  undergraduate  dental  students  
EHOLHYHGWKHUHZHUHEHQH¿WVWRHQJDJLQJLQDSURJUDP
of  shared  learning.  This  involved  developing  more  
effective  approaches  to  teamwork  and  overcoming  
WKHGLI¿FXOWLHVDVVRFLDWHGZLWKFROODERUDWLYHZRUNLQJ
The  students  also  reported  increased  understanding  
of   the   knowledge,   skills,   roles,   and   duties   of   the  
RWKHUSURIHVVLRQ&RQVLGHULQJWKHSRVLWLYHUHVSRQVHV
from  the  students  in  this  study,  we  anticipate  that  the  










tive  association  with  being  valued  as  an  individual  
in  the  dental  team  by  all  student  groups  as  shown  by  
the  number  of  respondents  who  agreed  or  strongly  
DJUHHGZLWKWKHVHVWDWHPHQWV$VDUHVXOWRIWKH
students  agreed  that  they  felt  they  were  part  of  a  team,  
giving  reasons  such  as   the  ability   to  communicate  
with   the  patient,  making  group  decisions,   and   the  
opportunity  to  listen  to  each  other’s  point  of  view.  
By  bringing  health  professions  students  together  in  
this  way,  the  opportunity  arises  to  enhance  patient  
care   as   it   allows   better   clinical   judgments   to   be  
made  as  individuals  question  each  other  more  and  
develop  a  common  knowledge  base.  At  the  same  
WLPHRIRXUUHVSRQGHQWVLQGLFDWHGIHHOLQJOLNH
an  outsider  and  not  part  of  their  team  since  they  felt  
OHIWRXW5HVHDUFKVXJJHVWVWKDWOHDUQHUVLQXQIDPLO-­
iar  environments  do  experience  some  reduction   in  
VHOIFRQ¿GHQFHDQGLQFUHDVHGDQ[LHW\DQG¿QGWKH
idea   of   clinical   experience   intimidating. 6HYHUDO
studies  concur  with   the  need   to  provide   feedback,  
particularly  positive  reinforcement  to  support  student  
FRQ¿GHQFHLQXQIDPLOLDUVLWXDWLRQV
The  survey  we  used  also  found  that  the  majority  
RIUHVSRQGHQWVJDLQHGLQFRQ¿GHQFHDQGVHOIHVWHHP
DV D UHVXOW RI WKH H[HUFLVH2QHRI WKH EHQH¿WV WR
shared  learning  is  increased  personal  and  professional  
FRQ¿GHQFHZKLFKXOWLPDWHO\UHVXOWVLQHQKDQFHGMRE
satisfaction.7KLVLQFUHDVHLQFRQ¿GHQFHHQKDQFHV
an   individual’s   recognition  of   the  contributions  of  
others.  Many  of  the  comments  relating  to  whether  
there  were  any  barriers  to  learning  revolved  around  a  
lack  of  knowledge  of  each  other’s  role  and  concerns  
about  differing  opinions  and  criticism  of  work  that  
PLJKWKDYHFDXVHGFRQÀLFWEHWZHHQWHDPPHPEHUV
5HVHDUFKVXJJHVWVWKDWHDFKSHUVRQLQYROYHGLQFRO-­
laborative  practice  must  accept  and  try  to  understand  
others’  opinions  and  feelings  and  not  automatically  
dismiss   them  because  one  does  not   understand  or  
DJUHHRUWKHRSLQLRQVGRQRW¿WZLWKRQH¶VRZQYLHZ  
&RPPHQWVUHFHLYHGDVWRKRZWKHH[HUFLVHPLJKWEH
improved  included  an  introductory  session  to  explain  
in  more  detail  what  is  expected  of  one  another  during  
the  exercise.  
Overall,   in   this   study   the   students’   attitudes  
about   the   shared   learning   exercise  were   positive.  
0RVWVWXGHQWVUHFRJQL]HGWKHEHQH¿WVRIVKDUHGOHDUQ-­
ing  and   that   the  acquisition  of   teamworking  skills  
LV XVHIXO IRU WKHLU IXWXUHZRUNLQJ OLYHV EHQH¿FLDO
to   the  care  of   their  patients,  and  likely   to  enhance  
professional  working  relationships.5HDVRQVIRU
this  were  that  both  groups  of  students  had  the  op-­




assess  the  readiness  of  health  care  students  for  interprofes-­
VLRQDOOHDUQLQJ5,3/60HG(GXF
3HWK\EULGJH -+RZ WHDPZRUNLQJ LQÀXHQFHV GLVFKDUJH






ciplinary   simulation   to  understand  perceptions  of   team  
PHPEHUV¶UROHV-3URI1XUV
+RUVEXUJK0/DPGLQ5:LOOLDPVRQ(0XOWLSURIHVVLRQDO
learning:  the  attitudes  of  medical,  nursing,  and  pharmacy  
VWXGHQWVWRVKDUHGOHDUQLQJ0HG(GXF
&KDER\HU:33DWWHUVRQ($XVWUDOLDQKRVSLWDOJHQHUDO-­
ists’  and  critical  care  nurses’  perceptions  of  doctor-­nurse  
FROODERUDWLRQ1XUV+HDOWK6FL
%ORRP¿HOG'$FWXDULDOH[DPLQDWLRQV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(GXFDWLRQ8QLYHUVLW\RI/RQGRQ
0F3KHUVRQ.+HDGULFN/0RVV):RUNLQJDQGOHDUQLQJ
together:  good  quality  care  depends  on  it,  but  how  can  we  
DFKLHYHLW"4XDO+HDOWK&DUH
0DEHQ-/DWWHU60DFOHRG-7KHWKHRU\-­‐practice  gap:  
impact   of   professional-­‐EXUHDXFUDWLFZRUN FRQÀLFW RQ
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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-­‐77.
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³, QHYHU UHDOL]HG WKDW GRFWRUVZHUH LQWR IHHOLQJV WRR´
changing   student   perceptions   through   interprofessional  
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training  of  dental  technicians  be  linked  with  that  of  the  
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
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tion  and  training  in  dental  technology:  designing  a  dental  
curriculum  that  facilitates  teamwork  across  the  oral  health  
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